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‘career planning, prepaation, and progression. The Natronal Center
. fulfills its mission by

'Generatlng knowlque through research

Develaping edueatfonal programs and pro@ugfs
Evaluating individual program needs and putéome‘s .
Providing information for naktional plannrng and policy

-

Installrng educational programs and products

L. Operatlng mformatron systems and services™

[ 4

e Conducting leadership development and training proérams
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, | FOREWORD
‘ {

The 1960s and 1970s will stand as | the watershed years for educational equrty in the United
States. Title VI of the Civil Rights Act of 1964 was a landmark 1n educational civil rights
legislation, while Title IX of the 1972 Education Amendments and the Women'’s Educational
Equity Act advanced the issues of sex equity and sex fairness. Title Il of the-1976 Education

‘Amendments d|rected considerable attention to sex bias and sex discrimination concerns. This

historic legislation went beyond making sex discrimination in vocational education programs in
states receiving Federal monies illegal. It mandated that states must include programs and .
objectives within their annual and five- ~year plans'to reduce sex stereotyping and that they must
appoint full-time State Sex Equity Coordinators. More importantly, it provrded funding for these
attivities. The resulting Fedéral Vocational Education Rules and Regulatlons for Title Il - -
encouraged the development and implementation.of sex-fair programs and‘ resource materials,
ranging from apprefiticeships and work-study to guidance programs and vocational education
student organizations. /

With the increasing numbgr of sex-falr vocational education programs and materials, the '
Department of Education’s -Office of Adult and Vocatlonal Education (OVAE) recognrzed a need.
for the development of a support system. Theréfore, in 1979, it funded the Sex Equity in’
Vocational Education Project, authorizing the developmen‘t of products and provison of
information dissemination services designed to provide the following: - T A

[

® Improve State Sex Equnty Coordinators’ access to |nformat|on and materials, on sex equityy
program materials, and techniques

-~ r 3
-

® Increase awareness among the educational‘community regarding sex equrty requrrements
and accompl)shments in vocational educatlon

jrig users to conduct workshops on mainstreaming_sex equity in the service areas
vbusiness and office occupations, health occupations,_.home economics, industrial
ting and distributive education, technical education, and Jlrade.and industry) were
developed by The National Center for Research’in Vocational Educatlon )
. ~

&The manuals were field tested in a series of four regional workshops. Partjcipants in the field
testiqg included the State Sex Equity Coordinators, representatives from each of the eight
vocational service areas, and guidance and placement represen}atives.

- .

Building Your Own Scenario is one of four products that were produced duhng thrs prolect

~ .

. Other materials include the following:

. Prom/srng Programs ‘for Sex-Fair Vocational Education—documentation of 47 promlsmg
approaches to sex-fair vocatlonal education.

’
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-

* Resources and References for Sex-Fair Vobatlonal Educatlon—an annotated compilafion
of over 600 sex-fair vocatnOnaI educatubn materials. - .
< .
] Vocational Education: The Role of Women and Men in the Reindustrializat;'on of'America
Conference Proceedings—a summary of the agenda, proceedings, and participants in the
- National Sex Equity Conference held in Apnl 1981.
Inquiries§bout the materlals listed dlrectly above should be directed to the Far West Laboratory
fog' Educdtional Research and Development. For further informatian about the training manual
seriesjcontact the National Center for Research in Vocational Education.

The National Center is particularly indebted to Lucille Campbell Thrane, Prihcipal
Investigator, Louise Vetter, Project Director; Rodney K. Spain, Program Associate; and Maureen
E Kelly, Graduate Research Associate, for carrying out the work of the project. Recognition for
the cover graphics is extended to ques Ault and for the clerical work of the project to Jeanne
Thomas. Special appreciation is extended to Matilda Butler, Pri ncipal Investigator, Far West
Laboratoty; to Carol"Eliason, Aancah Association of Commu[\"uty and Junior Colleges
subcontract director, and to P/ui Geib, U.S. Department of Education, Office of Vocational and
Adult Educa-tion. , y . . :

Significant contributions were made to this publacatlon by the state sex equity coordinators,
service area representatlves and gundance and placement representatives who reviewed and field
tested.the materials through.four regional workshops. Thanks are also extended to Robert C.
Westbrook, National Center staff, who reviewed the publicdtion.
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TR o INTRODUCTION , ,

The purpose of this training manual is to aid you in infusing the concepts and practices of
W - B " sex equity throughout your professional work. We have chosen to provideithis assistance
through exercises that ask you and your colleagues to look at your educational agencies and .
. communities in the belief that sex €quity is not an isolated issue, Put Qne that must be _
considered within the whole educational endeavor: ' K )

Y » -

"First, with the chance to examine “what is” in a program, you complete descriptions focusing
on your community and educational agency. Then, through a “whatif” exercise, three alternate

scenarios for the future are provided with discussion questions for relating these pdssible futures

to sex equity ancz your 'profe§siona! work. . ) : .

.~ _. Once you have considered “what is” and “what if,” a group exercise for brainstf)rming needs
’ and possible goals for sex equity is provided. This is followed by a planning exercise for you to
set-your own objective for makingichanges to' broaden options for all your students. All of the

. preching is based on the premise that it is necessary to infuse sex equity throUghput your
. . professional work. b _ Y
~ ! ,
- * We hope you enjoy completing this manual-as much as we £njoyed developing it. We also
hope that it will assist you in your work with students. ., - AN
» . ' . 4 1 % - :
/ 1, - L4 i . B P
X . ¢ - 1
* » -
\%i'!“ a
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Exercise 1 ° . r
COMMUNITY DESCRLPTlON

OBJECTIVE: To enable pa_[ticipa“nts to.describe their community in terms of sex equity issues.
et ~ o * -

DIRECTJONS: In order to understand better the community in which you live, please fill in the ,
blan s or circle the appropriate words in the description below. Some o‘f'the information |
requi s estimates that mlght be difficult to determine. Simply choose the closest estimate

\ readll"e\ivallable to you.

3

. [y R ’ -

. Commum,tles house diverse people who weave through business and society, pursuing a variety”
of interests. ﬂ’hls is how it should be, forpeople have banded together for centu ries to receive and
provide support to achieve their goals. And in this country, the right of citiZens té,pursue their

dreams, however unusual or extraordinary, is grounded in the principles of our C stltutlon

.
K]

" & . ) ’ - I’

-3 . .
My community is located in ™ .
o . city and state - T L
+ which is closest to ' ¢ My city has been
p 4 . major city . .
o, .
L N )
(increasihg; stabilizing; decreasing) in population since . and today
<7 . ¥ - ] » ;
. . . yeal’ K

“=»

- - A
houses . . ° - people. But with surrounding suburbs or farming
. number s -~
} . -~ ° w S . .
areas, the total population is closer to F citizenry is made
- . . . number ~
- ’ * N . -
up of ' . . ya
* ) - types of ethnic groups  ~
’ o \
: . .o - s
. . e

. ’

"‘And the people in the area §ather frequedtly to * -’ 4 . - :
A ) brief description of

g |

popular group attivities and pastimes

[ -~
N

-
. . »
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-,

Generally, the res}.dents are ( opposed to; i,ndifferent to; open to ) change, with the political

\\/ 7

.and social nature of the area being rather ( cbnseri/ative; moderate; liberal ).

€

Generally, our major employers are b . ~ N 3
. r
N i ’
<. . .
Py : ‘ list several large employers . ont
P - ) ,
The types of jobs people find through these companies are ~

¢ -

list several areas of employment

- .

.

Specifically, employers provide health occupations jobs in .

-

S '
t

list occupations, i.e., dental assistant, practical nursing, environmental health
4

» We have approximately workers in the region with approximately
number ¢ - .
v . . . . )
- jobs available to them.,In health occupations areas, the .
. number © 7 5 T
community provides ‘jobs for approximately worKers. For_
’ number , number .
. / ¢ 5
all employment, employee turnovet is ( great; average; limited ) and the labor force has been °
. / .

. ’

// AY
( increasing; stabilizing; decreasing ) fof'the past several years. Ihisd)situation { does; does not )

7

s . // \ '
hold true for health occupations jot_)§. Overall, employment in the area is ( above; equal to; below )

¢ ]

12 * - Al >
) . { ./ . L
the national average. Community leaders ( do; do not ) need to attract new mdustrfaﬁdsgrammg ‘
: v/ " hd - o ’ !
oav e N ”/ - ~> ‘
facilities. / , S ‘
™~ v
. - 3 " .- , N
/ ] - / .
| ] ! ) ’ 9 - -

~
~
-
A%
*
.




s re N . N . ' ') * * .
Business and community leaders respond ( positively; moderately: negatively ) to social

~
~ . - LI
:

\

chz(nge,‘as demonstrated through AN i ‘ . .
. ‘ examples of community actions/rea§tions to social change -

~

-

. - -
- . .
- .

v
-~ 14

Specifically, their attitudes toward mén in health occupations ]0[25 are (pdsitive, moderate; ,negative)

. v % -
as demonstrated through' - N ’
N ) exan;ples of community actions/reactionste.sex equity

) t

-
/.
» P

NS
Approximately meh are employed in health occupations jobs with approximately -
number ' - .
21 ; :
more men interested. Approximately women are employed in health

-

-number - —_rnurq‘ er -

4
8

occupations jobs with approximately < more inter8sted.
number .

+

)
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’ - Exercise 2 . .

- “ ) EDUCATIONAL AGENCY DESCRIRTION ~
‘.. j '

, "OBJECTIVE: 'To e.nable participants to describe their educational agency in terms of sex equity
"g"w DIREGTIONS: In ofder to understand better the educational agency in which you work, please;__

fill in the blanks or circle the appropriate wprds in the description bélow. Some of the infor-
ply choose the closest ~

. ISSUES.

.

mation requires estimatesethat might be difficult to determine. Sim

[ . estimate readily available to you.
! -
N &

' In order for people in my community'to achieve their gbals,\many residents are improving
their employability with an education. Vocational education is praviding trained workers in fields
. needed for our country’s revitalization progrgm. Without these workers who are better prepared for
current jobs and who are expanding their skills to include new ones, little chance remains for our
country to maintain a top position irrthe world trade market. In order to find the best workers
available, we as educators need to draw on the vast pool of human resotirces—regardless of their
ethnic background, race, or sex. We need the best workers in the country to meet the challenge of -«

. revitalizing our industrial community.
. ’ N

\ / i} , Iocated in

My éducational agency, .
! pames |

- & °
» provides training in .

number

I

/ v
| place
; - L 4 .
f’ ¢ ‘ . / "\
‘ *  vocational areas to students from .

i ) < “local areas
4 " v ”

|
f in our community. We target our instruction for gr

] 4 -

b .

- . 13 : -
es’ (nine — ten — eleven — twelve — post-
<
<

\ , . L .
otfer gducational agencies close "

\ ' secondary — adult) stadents as do
/ number -

Ky . . )
by.\We finance our educational agency through s
. source oj income . o

] 3 i ) oo
dnstrated by their

i

and the public {supports: does not support) .our institution as dei
o . T

Y
L]

AR
+ "+ {un)willingness to

examples of community action/inaction

. . . . —-\.

e




In health occupations educdtion, we offer program areas, i.e., dental assistant, .
: number ) ! AN
N\
‘) . . . - .. »
- practical nursing, environmental health. Our staff consists of ¢‘instructors. The size of the
' *" number .

o - - .
staff has been ( increasing; stabilizing;, {ecreasing ) over the last few years. These people presently

N ) ) ~ N . '
. instruct -~ students, which 'represents an enrollrénent that has ( increased; stabiljzed; - v
number ' -
- i ~ . —
/‘ - . » .
‘decreased ) from last year: Thisgives us a student/teacher ratio of to -
o - - number o, number
P . o s .
* Support services that our administration provides to students are ' ’
s ~—;
’ - B . . .
> . -
%
A ya
! “ie., counséling, placergent, transportation . T . .
_NF .
< Lo . ve )
In hgalth occupations education, we have male instructors and .+ female®,
. / ' . number number g
[y = - * .
instructors.serving as role models for students..Our enroliment of men in health . LT
- Cs . ’ students . : :
occupations educa}ion r@s‘( increased; stabilized; decreased ) over the last few yearss Our ..
. instructional materials and facilities ( have; have partially; hav;‘not } been reviewed and modifie '

i N . ,
to gliminate sex%The work perforritanice of men is ( equal to; better than; inferior to ) that

- - . v N

of wOmen in health occupations éducation as shown by

- i —_ ‘ -’

~ » P ‘ N ‘ -
e comparison of work between male and female students \
. . s

. A\ 2 - -
. N kY

- : . . \

*  Attitudes of faculty, staff, administrators, and traditional students toward the men in health

v \

. ] ) )
occupations education seems to be ( positive; negative; b}th ) as demonstrated by




examples of attitudes

.

-

ditional students to pursue their education free from

' When a problem arises over the rights of nontra
. ! A N

e
discrimination, we consult our Title 1¥ coordinator who is ) : ’
< 2
. name ~

[y ¢ / - .
Our admissions staff { is; is sometimes; is not ) sensitive_to the needs of potential non-
. K . ’ » .7
traditional students. Just a§-important|y, our placement staff ( does; sometimes does; does not )
f/ - ~
discuss nontraditional work with industry and labor offigials. Attitudes and actions of admissions

’

-~ . .
and placement staff tcfxvard sex equity aire ( positive; negative; both ) a@& demonstrated through

o F N .

.
A

f éxamples of practices

. | n
pércent of the graduates of

Last year, school personnel were successful in placing
number

health occupations educatipn, with’ \
number

" percent of those studentsbeingmen.  ,°

P

I
-
w




o . Exercise 3 . -
FUTURE SCENARIOS -
- 4
OBJECTIVE: To move from a consideration of “what is” in sex equity to a,consideration of “what -

if” in terms o?possible‘futures. d

A . ' ‘

\ . .

DIRECTIONS: In a rapidly changing world such as the one in which we live, it is sometimes

difficult to find the time to look ahead. In an age that still suffers from what Toffler termed, .

“future shock”, projections.of what the world may look-like in a week or a month adeql(ately .. X a
. describes the extent to which mest educators are involved in futures planning.

Yet looking ahead is essentfial if we are to continue ma’king systematic progress toward
. equity goals. Ten years ago, females and males were concentrated in vocational arSﬂs traditional
for their sex. Language was sex biased. Wage, salary, and bccupatlonal level gaps between the
sexes were considerable. After a decade of work some thought the sex equny movement would -
have achieved most of its major goals. Although we have made progress in adopting sex-neutral :
language and in recruiting both nontraditional vocational students and workers, the wage/salary '
differential between women and men his/gnﬁained remarkably stabjeﬁ 8¢/$1.Q0 earned by a male
worker in 1970, 59¢ in 1980). .. )
We have now learned that goals such as economic equity wnII take a longer time to reach.
How many of us could have predicted this in 19707 Planning for the achievement of these and
other significant goals will require new skills and strategles—groader visions of the world in
which vocational education functions. A useful tool in achieving such goals is the creation of
scenarios. Creating scenarios, as a technique, allows the reader to consider interactions of

trends (e.g., maturing work force) and policy initiatives (8-g., e y conservatidn), and their .
implications for sex equity in general and in your service area,"that might not otherwise be
consudered ”~

Three scenarjos are presented on the following pages. Based on a review of the futures
“literature, each scenario offers an alternative view of a world that would reflect the occurrence of '
certain world events or. national.policy efforts. Although tHe three scenarios reflect a wide range
of possible futures, they do not reflect all of the possibl® alternatives—i.e., a nuclear war or I}
contact with extraterrestrial life forms. Since the intent of this exercise is to assist you in building
constructive future scenarlos in your service area, potentlally catastrophic.events were a‘t?ltrarlly
eliminated from this exercise. -

Read each scenario Chooseone to discuss in a small group. Discuss the questions for each
scenario listed below each. scenario. Be prepared to report your discussion to the entire
workshop group.
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écenarlo#1

- e v

In the mid- 1980s the OPEC power base shifted from countries that were friendly to the
United States to the control of those countries who were dissatisfied. with the settlement of
. Palestinian rights in the Middle East. An oil boycott against the United States |mmed|ately
ensued. Perigdic shutdowns, shorter work weeks, and the public’s use of mass transportation

were initiated ag'short-term efforts tQ curb what appeared to most Americans to be a temporary ‘

problem. However, by early in the next year, it was evident that the oil shortage was indeed
* serious and permanent. SN -

Aftef severaI decades of affluence and dependence on technology. many were unprepared
for this crisis. Alcoholism and suicides increased markedly, and for many people, rational and
stralthQQNard thinking was réplaced by distrust and ruthless competition for the few avallable
resolrces. .

N~
‘v
[ .

The government effentually attempted to stop runaway inflation by freezing wages and
prlces but by that time, pricés were already unusually high. M|II|ons of poor gity dwellers
severely affected by the distentinuation of necessary social services, left their urban homes to
live with relatives in smaller cOmmunlt:es Becausa the Federal-and state governments were so
desperately trying to increase energy supplies, they could not be depended upon for many of
thelr usual services. h ) . - N )

R ( . - *

As the\natlon, fought for survival, #he emerging national pattern focused on reuse aRd
conservation. Utility companies; altered i§ rate schedules to encourage wise energy use and
off-peakg!xrutullzatlon Nelghborhoodkychng centers provided reuseable materials and jobs
for the unemployed. By 1990, backyard an¥ rooftop gardens abounded. Repairing, rather than
replacing, broken items becamé the rule, and bartering and small entrepreneurial actuvutlesJ
increased, Gradually, groups, began .working together to put vacant lots under cultlvatlon to
erect small windowbox solar collectors, and to install insulation. -

Industry recognized. that in order for people to achieve their full productive potential, certain
social problems had to be addressed in the work place. Thus, the-fecus of work shifted from
” technological invention to social innovation. Experimental work groups, flexible scheduling,
health angg_a-y-care centers, and work-study groups abounded as workers joined with

.

managdemeqt.to promote a more satisfying, human scale work situation. Success came to be

defined more in terms of social utility than by the increase of protits. Expensive esqurces were

“not to be squandered, and where possible products were improyved so that they cou(d be reused.
r

. s . £y

<

duestlons for Scenarlo #1‘

Where and how would equity efforts change in a world that emphasnzed social utility as well as
profit? - - ; ‘

v

How might chang'es in family roIes affect health qccupations? . ' ' )

If the work pIace came to be more of a focus for education, and social change, what might '
happen to equity concerns'7

leen this particular view of the future, what goals might health occupations need to work
toward in “order to enhance equity efforts? . .

y




R I : .
?

- B . \

;' ' Scenario #2

-

. - . - N N N
4 (J The world,which seemed to hold such promise for the achievemeght of equity in the early LT
' 1970s, continued to show signs of failure in this area in the garly 1980s. With the withdrawal of
Title IX compliance and other equal education laws in mid- 1§82 the ‘conservative flavor”

became dominant. . .

Public welfare payments were greatly reduced; therefore there was mcreased prgssure on
families to “stay together,” with some families experiencing profound stress. This led tb a great R
AN
increase in the rate of family violence in the nation. Although Iaws‘were passed restricting the
amount and type of d|SC|pImary action that could be used on chlld( n and women, such laws
were nearly impossible to enforce, even after the repeal of the ngh\‘to Privacy Act in 1986.
s \ 4
Because of the influence of “pro family” forces all but "natural"\means of cbntraceptron
1 were banned. The birthrate among people under the age of twenty re\urned to its"post- -World
- " War il baby boom status, and there was increased pressure on adole}pents who were sexually

¢

active to reform their ways or to marry while still in high school Lacﬁ ng an effective form of
pregnancy control, women were forced to turn to the black market. fop: prégnancy termination
services. - e
- , 5
. The state of the American economy continued to worsen in the 19805 Desplte continual
hG pressure by labor groups, worker salaries couid not keep up with the spiraling cost of living. /\ .
. Furthermore, salary negotiation efforts were hampered by the equipment replacement costs )
incurred by employers as g result of the now astronomical number of change$ in technology.
Inflation had hit manufacturing costs; and such equipment, necessary to keep a competltlve

_ edge, often took priority over increasing worker salaries.

I

\ Increased automation of many labor positions caused high unemployment, especially among
entry-leve workers who=were primarily youth and women. Moreover, the retyrn of the value .
. system that em ized traditional family roles contributed to the restoratiof) of the nOl%D/f the
* .one-paycheck marriage. Female heads of households were forced to seek work in such ale-
i\t‘ensrve occupatlons as nursing, food service, and custodial jobs. Males and females who
ght to enter nontradmonal occupatlons were shunned.

Inflation continued to skyrocket whereas worker productivity continued to d{op Vocational
education, viewed in the early 1980s as a key factor in economic revitalization, had failed to
mové out of skill training to trairing for transferable skills. Some said that this was due to the
profession’s inability to look beyond short-term Federal mandates whereas others felt that it was \,\
caused by fymg vocational education so closely to specific employers’ needs.

. . . )
Questions for Scenario #2 t
N . 4 ’ - ,

o

,How would these changes in family roles affect health occupations? o
t

How would you recruit students for your programs in such a future? L ‘
How would health occupatlons need to change in order to train for transferable 5/I||S rather than
for specific jobs?* . ~ ( .

Given this %artlcular view of the future, what goals might health occupationineed to worf(’.
toward in order to enhance equity efforts'7 - s
Y BN . > : . .
" ’ . 10
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adults?

Y
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.- ‘ nario #3~
\ T . ' 1%

* . Increased automation and microproces}sip@ught a shorter, four day work week. The last
two decades of the 20th century saw more and more companies adopting flextime, job sharing,
and child care facilities in response to the need for technologically proficient workers. However,
these changes did not enhance peoples attitudes about work. For the majority, work became a
means to earn money and thus_ the abn!nty to’enjoy leisure time.

During this same time'period. growth in the employment sector continued to shift from

‘ njanufact'uring to service Industries. This service sector was fed by the increasing number of

women in the work force. In fact, by the year 2000, 90 percent of women aged 25 to 54 worked
outside the home. Although the percentage of men in the labor force remained stable (about 94
percent), the youth population continued to decrelse and the dependent elderly population
increased. . : ,

The implementation of computer'technology in many service areas increased productivity
remarkably. In those cases where productivity could not be effected by technology, ample wages
were paid as the growing-censumer market depended on these workers to provide viable leisure
time choices. . - .

« ’

To respond to these changes, the vocational program training emphasis shifted toward
providing adult and short term training. With the decrease in the youth population, most
secondary lev ocatlonal programs returned to the comprehensive high school setting,
emphasizing basic work skilis and attitudes, rather than specific job skills. As a result, many area
vocational schools were converted to training centers. Training was also incorporated into
industrial sites, community centers, and into home computers. .

»
2 .
L - . ~ .
- d B
. '
. .

‘Questions for Scenario #3 . ‘ (

How can health ooiupations enhance the development of well educa Oomputer literate

A I

-

What effect might such technology have in reaching equity goals?
How wourd job sharing, erxtlme multt~ple career lives and adult educatuon and retrammg
enhance or inhibit the achievement &f equity in, health occupatnons"

Gnven this particular view of the future, what goals mlght health occupatiogs need to work
toward in order to ennhance equity efforts? s %

7

- » - 4




\ ~ Exercise 4 : : <k

; " ESTABLISHING SEX EQUITY NEEDS

OBJECTIVE: To establish needs for sex equity and develop strategi for meeting those needs. :

v v
- .

DIRECTIONS: Often when we speak of problems in achieving sex fairness, we speak in-
generalities. This exercise is designed for us to help each other specify exactly what our sex
equity needs are. Divide workshop participants into groups of six or less and follow the
instruc_tions below. A group leader should be selected before beginning the activity:’

-

. THE PROBLEM ‘ I

- v

Indiv, dually, sefect one area from the list below where you want to |mprove sex falrness .
inyour educatlonal agency and community.

~ -

Recruiting Guidanice and Support Services
Admissions/Enroliment * Physical Facilities .
Materials7Course Work Vocational Student Organizations
Student Attitudes Placement/Follow Through -
Family Attitudes Advisory Committees
Teacher Attitudes Craft Committees -
- Administrator Attitudes Gathering and Reporting Data ’ J
t Employer Attitudes CE Gaining Funding :
Community Attitudes Political Action

.

Write down one mair] problem from this selected area that inhibits sex equity.

. « s
THE ILLUSTRATION N o t
i L . . "o : .
EacP)person briefly share the problem with the group. Identify specific instances where ' -
7, you feel agency personnel, communiy leaders, or others ¢ould be more sex fair. ) : ’
LN " i \b \ I3
_THE COLLABORATION T e .

]

The group leader should help participants select one of the problems for the entire group
to-discuss..The purpose of this at:/wty is to specify exqctly what the problem is.

- M B Il - N

. . LY v |

-

THE SOLUTION (

As a prod uct of your dlscu55|on outline three actions that would help to overcome the <
problem and that could be done wu}hm the next few years. '

‘\




< - ) Exercise 5

A

PLANNING FOR CHANGE: BUILDING YOUR OWN SCENARIO .-

1

Y

To enable you to develop a plan for making a change to move toward sex equity.
{ . u

Select one area from Exercise 4 to work on in your educational agerfcy and/or community to

) 3 30 help bring about sex equity and write an objective for change. This can be completed by
nswerlng the following questions:

OBJECTIVE:

g

WHAT is to be changed? °

WHO is going to change or be changed?
HOW wil} they be changed?

WHERE will the change occur? . ' -
WHEN will the change occur? '

gn. : ’

Evaluate your objective for change

Is attainment of the change objective possible? List barriers and supports in working toward
accompllshmg this particular change.

°

Barriers Supports
. B L3
_‘3 ’ . -
_ .
p I11. Planning for accomplis‘i’ning the objective:
+ b .
A. Resources for change: What resqgsces (knowledge, skills, money, people, etc.) will you
, need to achl%@%ur change*objective?- How will the resources be used?
i e .
AP NEL Resources. Needed Uses for Resources
. Knowledge/skull#‘ '
.. f .
7 ‘-
\ " Money: . - R e
Ca o | ( \
i '
1 b
_,—/ » ! Al \
. o r .
People: . o R N
l - . ol t‘x b - )
. \
’ . .- N *
7 Lt .«’ ’, °

%
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Provided by ERIC.

B. Action steps .

.List below the necessary steps that you will have to take to meet your objective and the
t;melmes you will set for the completion of the steps.

.
.

1

- el @ .

- Action Step . . . Timé to Complete .,
n ’ 0 ¥

AR

- ‘ & R

kS
- DO 4
'

( Source: Implementing Title /X and Atta/n/ng Sex Equity: A Workshop Package for Elementary
and Secondary Educators. Resource Center on Sex Roles in Education, undated )

- - _
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) RESQURCES
i ' _ ‘
. 'Futures” ,'_ o ' ) . . i
- Allen, D. W. and Dede, C. (eds). Creating Better Futures for Educat/on Norfolk, VA: OId
Domm:on U Wersnty, i press, . . . .
Dede, C. and Allen, D w' Educatlon in the 21st Century: Scenarios as a Tool for Strategic
Planmng Phi De/ta Kappan, January, 1981, pp. 362— 366 P 0
' “Froom k|n J. The Future Role of Vocational Education (NIE P-80- 0098) Washington, DC: Joseph
o Froorﬁkm Inc., Novsmber, 1980. /
Lipset, S. M. (ed.) The Third Century: Amer/ca asaPost-/ndustr/a/ SOC/ety Stanford, CA: Hoover
) Instltutlon Press, 1979
Odiorne, G. S. Training to Be Ready for the '90s. Training and Deve/opmentJourna/ December, ,
1980, pp 12-20. - . . ;
Ruff, R., Shylg, B., and Russell, J . Vocational Education; A Look lnto the Future. ,pﬁlumbus
OH The Natlonal Center for Research in Vocational Education ,1981.
S Sarason, S B. The Creation of Settings and the Future Soclet/es San Francnsco CA os' y-Bass,
\1972
Yankelovnch D, NewsRuIes in American_Life: Searchmg for‘Self -fulfiliment in a World Turned
Upside Down. Psycho/oyy Today, Apnl 1981, pp. 35-91. .
4 ‘ - ‘ 'b -
< . '
~ : .
‘ ®
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Sex Equity (General) .,

Canora, V Unlocking Norrtrad/tn)na/ Careers Parent Awareness Sex Equity Tra/h/ng Package.
Columbus, OH: The National Center for ,Reseagch in Vocational Educatron 1981
R - .
Far West aboratory. Prom/s/ng Programs for Sex-fa/r Vacat/ona/ Educat/on San Franc|sco CA:
Far West Laboratory for Educational Research and Developgent 1981.

- !
P

Far West Laboratory. Resources and References for Sex-fair Vocatsona/ Education. San Franc:sco
CA: Far West Laboratory for Educational Research and Development 1981.

The National Center for Research in Vocational Educatlon Equa/ is Better ch Ed. Guide to -
Sex Fairness Resources and the Law. Columbus OH: The\NatlonaI Center for Research in
Vocational Education, 1979. = - . . e

»
»
N ;‘ R . '\

Sechler, J. A. Unlocking Nontradit/’oha/ Careers: Communication Skills Sex. Equity Training
- Package. Columbus, OH: The National Center for Research.in Vocational Educatidn, 1981.‘,?
[ 4
Sechler, J. A, Unlocking Nontraditional Careers: Enhancmg P/acement Sex Equrty Tra/n/ng
Package Columbus, OH: The National Center for Research in Vocanorta‘LEducatuon 1981,
* Spain, R. K. Un/ock/ng Nontradjtional Careers: Recru/tment Skills Sex Equrty Tra/n/ng Package.”
’ Columbus, OH: The National Center-for Research in Mocational Education 1981.-

"Vetter, L., Burkhardt, C., and Sechler;J. Sex Equrty Stra?eg/es Colungbus OH The Natlonal
Center for Research in Vocational Education, 1978,
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o - - v APPENDIX
LEGISLATIVE BASIS FOR SEX EQUITY .

L~ . -

Ve

Background Information

'Mdst educators are aware that certain legislation regulates their activities. Two major pieces
. of legislation requiring sex equity # education are Title IX of the Educational Améndments of
<, 1972 and Title Il of the Vocational Equcation Amendments of 1976. Title IX mardates sex fair

. practices and programs in all s€hools. Title || goes, beyond.this aim ta encourage affirmative '
action in vocational education to overcome sex discrimination, sex bias, and sex stereotyping. .
- L
N , [4 - .

. ’,
~

o Three terms rteed closer attention. Sex discrimination is any action which limits or denTés a
person or group of persons opportunities, privileges, roles or rewards on the basis of sex. Sex

. bias is behavior resulting from the assumption that one sex is superior to the other. Sex *

'stereotyping,is* attribution of behavidrs, abilities, interests, values and rr‘:s to a petson ora™™ L

group of persons on the bagis of their sex.

°

o

N &

.- The Title Iyegislation reads: ’ ‘ o

. ~ N
No person in the United States shall, on the basis of sex, be excluded from
participation in, be denied the benefits of, or be subjected to discrimination under -
L .. any education program or activity receiving Federal finan’cial assistance.

- T . With cenaﬁtexceptions, the law bars sex discrimination in any'academic, extracurricular, AN
research, upational training, or other edtcational program. Covering both students and

-employees, Title X affects programs/from preschoal to postgraduate level, operated by, any__

organization or agency that receives or benefi®from Federal aid. . L

. ) P . o
Title Il of the Vocational Education Amendments‘of 1976 specitically addresses the

elimination of sex stereotyping and sex bias—steps needed in order to eliminate sex.

* discrimination as“addressed in Title IX. To effectively ginate discrimination against any. group

4

“

of persons; one must.understand and deal with the causgs of discrimination. And, since ot
. ', * stereotyping andg bias help to establish. and perpetuate discriminationgTite 1l directs vocatiofia
educa;tion to deal with the causes, not just the results, of inequities. N ) o
~~ . - » . . - ’ . . .- ,
In additiony Federal guidelines from the Office for Civil-Rights (OCR), whichwent into effect
g on March 21, 1979, are meant to enforce legislation concerning race, handicaps; color, national
) - origin and sex. These guidélines represent a major step in the Federal government’s effort to
" ensure efjual opportunity in vocational edutation. All institutions, agencies, organizations, and
. individuals receiving Federal assistance and offering vocational education must comply with
< these regulations. ‘

’

2
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Other pieces of sex equity legislation directed toward agencies that employ vocational
graduates address equal employment opportunities. The following list provides a brief overview
of the Federal laws arid regulations concerning discrimination in employment.

- ' -
e Equal Pay Act of 1963—prohibits discrimination in_salaries and most fringe pernefits on
the basis of sex for all employees of all institutions.

o _Title VIl of the 1964 Civil Rights Act—prohibits discriminatory practices in terms and
conditions of employment by employers with*15 or more employees.

. e

o Women's Educathnal Equity Act—establlshes a program tg improve educatlonat,equnty

«for women.

e - .
[

e Executive Order 11246—prohibits discrimination in employment_ by institutions or
agencies with Federal contracts of over $10,000.

F'S
L4

° T|tlev\’lll and Title VIl of the Public Health Services Act—prohibit dlscnmlnatlon in P
admnsslons and agamst some emiployers in-health personnel training programs or
contracts that receiwve financial assistance under the Public Health Services Act.

¢ National Labor Relations Act and’Related Laws—f’eqm.ire unions to bargain for the same
working conditions for women and men. , : )
* Regulations of the Bureau of Appregticeship and Training't—proh|b|t discrimination In
selecting participants and conducting programs. (Adapted from Smith and Farris, 1980).
P .

N

Discussion Questions

[y

1 Haye there been any changes in these laws since the ‘Background Information” was.
prepared in October, 19817 _ -
. - . ¥
2. " Have any new Federal laws been passed Or any new regulations issued? ‘

3. Aré there any state sex equity laws and/or regulations that you operate under?
4, What effect do these sex equuty laws have on your planmng for, program and classroom
work?

.
.

5. How can you use these laws and regulations to support your efforts to bioaden o
opportunities for your students'7

[

-,

.

6. What would happen in your service area if there were no Federal laws reguiring equity?

Réference - - ) . Y 4
>

Smith, A., and Farris, C. P/onearmg programs in sex equity: A teacher'’s gu:de Arlington, VA
American. Vocational Association, 1980. °

8 R

‘ : #USGPO: 1982 — 560-402/38
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BUILDING-YOUR-OWN SCENARIO

HEALTH ocetPA‘ndN‘s
E

SEX EQUITY AND ALT RNATIVE FUTURES |, -

. by\' ‘4. o

-

Louise Vette}-
Rodney K. Spain
. Mauregn E. Kelly

1

é\CILITATOR GUIDE

- >, -

The purpose of this training manual is to aid vocational service area leaders in infusing the
concepts and practices of sex equity throughout health occupations programs. We have chosen
to provide this asdfstance through exercises that ask ticipants and their ¢olleagues to examine
their educational agencies and communities in the befief that sex equity is not an isolated issue,
but one that must be considered within the whole.educational endeavor.

It is assumed that your participants will have some basic awareness of 'sex equity issues.
However, a review of thellegislative basis for sex equity is incfuded in.the appendix. Youw may
wish to distribute’copies of the appendix prior to the workshop or at th beginning of the .
workshop if you feel that a review is needed. Since the Federal vocatio al education legislation is
currently undergoing the reauthorization process, you will need te check on the current'status of
the taw. If major ghanges have occurreg. you may choose to provide an updated handout.

First, with the chance to examine “what is” jn a program, participants complete desoriptions
focusing on their communities and educational agencies. Then, through a “what if” exercise,
three alternative scenarios for the future are provided with discussion questions for relatingthese
possible tuturgs to sex equity and h'ealth’pccupation§. '

Once the participants have considered “what is” and “what if,” a group exercise for ’
brainstorming needs and possible goals for sex equity is provided. This is followed by an i
individual planning exercise for achieving those goals along with a resource listing of cugrent sex
equity publications. All of the preceding is based on the premise that it,is necessary to ir;fu'sb sex
equity throughout the service area of health occupations. } e

¢

thtended Audience: Vocational education professionals in the health occupations service area

Facilitator(s): State and local supervisors §nd Hteac'her educators in health occupations

-

v’ ’ . . —
F s 1‘ . ) ’ . '
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Presentation: ‘. . .

Content: "Exercise 1: Community Description
Exercise 2: Educational Agency Description
Exercise 3: Future Stenarios
Exercise 4: Establishing Sex Equity Needs and Choosing Goals
Exercise 5: Planning for Change: Building Your Own Scenario
Resources ’ /
Appendix: Legislative Basis for Séx Equity

Time: The.entire training. manual is planned fonja one-day work'shop. However, it can be:
. . a series of thre€ two-hour sessions - ’

a series of six one-hour sessions
j

«

. . . p
Facilitators are ericouraged to consider choosing a variety of
. implementing strategies. If it would be appropriate for your participant
D ygroup, you may choose to use only Exercises 1, 2, and 4. You may
choose to use ExerCIses 2,4, and 5. You may choose to use Exercises *
3, 4, and 5. You may choosggo use the exercises mduvndually,
depending on the purpose of your workshop. We would be interested in
hearing from you about the variety of uses for which these exercnses
can be used.

3

Resources: Tables and chairs for partucnpants i
* A room in which seating can be rearranged for group dISCUSSIOHS
Chalkboard or fllpchart
Sufficient copies of exercises for all participants

-

. /
Exercise 1 : -

[

Preparatic;n: Have available for participants local chamber of commerce reports, community
development corporation reports, or other appropriate publlcatlons to provide the
‘information requested. . ®

!

10 minutes- Have the group decide on the definition of “community” to be used. It could be
_where they live, where they are employed, where their students would be
. émployed, and so forth.
20 minutes- Have each individual fill in the answers to the exercise, making use of available
, Statistical information as appropriate. .
20 minutes\- Ask for questions.and discussion. 5 ,

' Objective: To enable participants to describe their community in termsJof sex equity isSues. .

e




Exercise 2
Objective:
Preparation:
f’resentation:
25 minutes-
25 munutes -

Exercise 3

Obijective:
Preparation:

]
Presentation:
15 minutes-

25minutes-
20 minutes -

Exercise 4

Objective:

>
Preparation:

»

. Presentation:

‘10 minutes-
25 minutes-
20 minutes-

3

To enable participants to describe their educational agency in terms of sex equity

issues. .
¥

'Have copies of local V. S reports, OCR desk audits, or other reports requnred by

state and/or Federal ldw for use by participants.

Have\'eacﬁndividual fill in the answers to the exercise, making use of available
statistical information as appropriate.
Ask for questions and discussion.

~

To enable participants to move from a consideration of “what is” in sex equity toa
consideration of “what if” in terms of possible futures. ° -

. o
Read the scenarios carefully. You may choose to provide copies of the scenarios
to participants prior to the workshop to minimize reading time and to allow, .
divergent thinking about the possibilities of each.

et

Have participants read each of the scenarios. Instruct them to choose the one
scenario they would prefer to discuss.

Divide participants into small groups based on their scenario preference. Ask each
group to choose a spokesperson. Then ask the groups to discuss the questions
provided.

Have the spokespersons report their small group’s responses to the entire
workshop group.

‘

To enable participants to establish needs for sex equity and develop strategies for
meeting these;',needs.

~
Decide on your strategy for dividing the whole group into small groups. You may

want to do it ran"éomly or by characteristics such as level of instruction .
{secondary, postsecondary, adult) or educational agency.

Divide participants into new small groups. Ask groups to choose a spokesperson.
Ask the groups to perform the activities listed in the exercise.

Have the spokespersons report thejr small groups responses to the entire
workshop.

4
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Exercise 5

Objective: To enable’each participant to develop a plan for making @ change to move toward
sex equity. .

. .
. o v

Preparation. Decide before the workshop if you want to have follow-up on the implementation.
¢ . © \ . of theindividual plans If you do, announce your strategy to the participants at the
- . beginning of the exercise.

¢ ) ~

Ny

Presentatien:
PR 30 minutes- Ask each patticipant to complete the exercise. .
30 minutes- Ask for volunteers to share their plans. Permit enough time so that participants

can share their individual plans with the group.

v

ACKNOWLEDGMENTS - :

. The National Center is particularly indebted to Lucitle Campbell Thrane, Principal
Investigator, Louise Vetter, Projecf Director, Rodney K. Spain, Program Assbcrate, and Maureen
- E. Kelly, Graduate Research Associate, for carrying out the work of the pyoject. Spetial
appreciation 1s'extended to James Ault, graphic.artist, and Jeanne Thomas, project secretary, for

°

their assistanoe. —

¢
©

Significant contributions were made to this publication by the state sex equity coordinators,
service area representatives, and guidafce and placement representatives who field tested the
materials through four regional workshops. Special thanks are extended to the health
occupations répresentatlves Carol Claesson, San Diego Public Schools; Yolanda Dolecki,
Jefferson City Public Schools; Norma Roukous, Davies Technical High School; and Linda
Walston, North Carolina State Department of Public Instruction. \

Reviewers of the publication are recognized for,their assistance: participants in the four .
. . regional werkshops and Robert C. Westbrook, National Cepter staff. Thanks are also due to the
- Far West Laboratory for Educational Resedrch and Development and the American Association
of Co umty and Junior Colleges project staff for their assistance With the regional workshops °
and tHe evcews : : : -

- ) :

b . - » .

;\ ; - 1 (’ - -, ¢ &
L 29 ' K T ,

# . " 4 . e .

] U, 5. GOVERNMENT PRINTING OFFICE: 1982/560-394/27

N £ :

é, ¢ | A, s N . ! e




